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ABSTRACT

Vocabulary is one of language components in English. It has a very important role in
communication. Rivers (1970) adds that #t is impossible o leam a languape without
vocabulary, But in fact, bazed on the writer's experience in the three-month-teaching
training program in SMP Negeri 22 Bandar Lampung, the students genemlly have
inzdequate vocabulary, It is proven with their low score in every vocabulary enercise.
Due to this lack of vocebulary, they often encounter difficulties, for example in
reading their compulsony books, This statement 13 also supported by Murcia (15973)
who said that some students claim that their primary problem in acquiring English is
vocabulary, Clearly studenis’ lack of vocabulary should be mmediately treated.
Actually the studenis can leam all the worls they need. without help, for example by
loveskimg for difficult words in dichionary. But the problem here is how the students are
able 1o know the meaning of new words, rememberthe words and practice them inreal
situation. They still find difficulty in remembering words so that they become bored.
To overcome the problem, a teacher should be ableto find out ways of how to solve the
problems that may appear while teaching-leamning process is poing on Teacher
should be shle 1o choose proper technique and to select the materials which are
relevant to the sudent's condition, needs and age. Among many ways that can be
ppplied in teaching vocabulary, the writerused thematic pictures and explanation.

The objectives of this research are first, to know whether thereds a significant different
of n student’s vocabulary achievement between the students who are tought through
thematic picture and through explanation and to see which one ofthe two technigues s
more effective for tcaching vocabulary at jumier school, This quantitative research
will be conducied at class VI Aand VI B of SMPN 22 Bandar Lampung at the first
semmester. To collect the data, the rescarcher will administer pre test, treatment and post
sl
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L. INTRODUCTION

Vocabulary 13 one of language
components in English. I bas o very
imporiant role 0 communicabion. Rivers
{1970) adds that # t5 impossible to leam a
language without vocabulary, The statement
means that the lack of mastery of adequate
viocabulary will make a learner feel reluctant
10 wse the tareet langoagre, English, éither in
spoken or written commumication,

Based on the 1994 Curmiculom, it is
sald that the secomd vear students of Junior
High School are expected to master aboa
250 new wvocabularies aber they have
mastered 750 vocabularies and grommatical
patterns that are suitable to the subject matier
detenmined for that level. But in fact, based
on the writer's cxperience in the three-month-
tepchiing training peogram i SMP Megorl 23
Bandar Lampung ihe students generally
haive i||:|-:!u;|'_|:'!|[l.' vl ag p o I WaS praven |'._1.-'
|.l'll."|r.|l.'i'"r ST i|'| I."n.'f,.'.'}' 1.'-:1|:.'|.|'|-l.||::-1'_l.-' [ = p e ]

Ezlated toa préviows study, thers are
some students who heve difficulty in learming
viocabulnry, Benman (1997:23) found tha
sogne sindents in SLTT Budi Mulia Bamda
Lampung had difficulty i mastering
vocabulary, The problemss he found in fus
research are; 1) the majority of the siudents
have difficulties in understanding and
pronouncing the vocabuliary, 23 the studenis
weres difficull e remember the wards which
are being leamed, 3) the students were casy o
gt bored duning the class. This: condition
shows that leaming vocabulary i mot a
simple thing for the students at the junior
high school. Due 1o thes lack of vocsbulary,
they often encounter difficulties. for example
in reading their compulsory books. This
statement 15 2ls0 supporied by Murcia {1978}
who says that some students claim that thew
prmary problem oo pedquining English s

vocabulary, Clearly students' lack of

vocabulary should be immedintel v treated
Actualily the students can learn all
the words they need, withouwt help,  for
example by looking for difficult words. in
dictionary. But the problem here is how the
studentsane able toknow the meaning of new
wiorgs, remember the words amd prachce
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them m real situation They sill bod
delBiculty in remembenng words so that they
become bored. To overcome the problem, &
teacher should be able to find oul ways o
improve the teachine-leaming process in the
clazs, The teacher shoild be able to choose
proper techmigue and the materials which are
relevant to the student's condition, need and
age. Reterming fo the statement above, Harms
{1969 siates that some factors that should be
considered in order to be suceessful m the
English program refer (o the teacher's ability,
the methodology used, the teaching
matenals, facilitics, students' ability and
techmique applied. Learmng a language will
automatically involve learming ifs
vacithulany, Vocabailary cin be developed by
using many technigues, and there are many
techniques that can be used fo teach or
rmprove student’s vocabulary. Thiz idea ig
also supparied by Mapa { 1991 who says that
vocabulary can be Bupht by using many
different techmiques, for example game,
tramslation, text, picture, cte. Using an
ppproprigte technique will esse the students
to understand the lesson. Among the meny
wWavs thot con be :||'r'|:l]i1.'|j i Iq:;:;,:llnlg
vl |.'lr:|,-', the writer waed thematic !-li-.'.[ur-!;:i
and explanation, Explanstion has been
widely accepted a5 oneoflechniques that can
be applied to present materials in classroom.
s pechmigue belongs to the traditional way
of teaching vocabulary. With this technigue,
studenis wens supposed 10 be able o read o
reading passoge written in 1he targel
fanguage, tmnslale he argel bnguage 0o
the students’ native lanpusee

U the elber hangd, vocabulary can alsobe
taught through thematic picture. The teacher
canuse this lechnique to motivate students (o
leam [anguage. Stevick (1951} says that
piciure 15 one of visual aids as anvihing
visible, which help our stodents to leam
[nnguage more quickly and maore accurntely
Ii- mesns that thematic pecture: can case
stucents to leam language, since the students
s (e things being leamed. Considering that
the two technigues above can' be used for
teaching voeabulery, the wnter wanted to do
arcsearch to see which of the two lechniques
5 more effective for teaching vocabulary
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{noun and verb)at Jumior High School.

The writer focused the research on
afudents’ vocabulary achievement becaise
vocabulary is one of the Enplish language
components that shoald be tanght to SMP
students. Some previons researches have
been conducted and nearly similar with this
research such a3 A comparative stady of
students' vocabulary achievement between
those faught through translation and Rash
card™, This research was conducted in SMP
Megeri 22 Bandar Lampung at the eighth
grade students. The writer finds that no
rescarch about tesching vocabulary (noun
and wverb) through thematic picture and
explanntion has been carried out there. The
writer also took the eighth yvear grade as the
subject of the research because the matenials
itsed in the expenment are relevant with the
students’ mastery of English and
currrielunm,

From the explanation above,
therefore the wrter entitled the research;
'Comparative Study of Students' Vocabulary
Achievement Legrni through Thematic
Picture and explanstion techniques in SMPN
22 Bandar Lampung’.

2. Ohjectives

The chjectives of this reseanch are!

I. To know whether there 15 a
signiticant difference of a students
vocabulary - achievement n content
words befween the studemis’ whoo are
taught through thematic piclure and
those taught through explanation.

2 To szee which one of the twa
techniques i more effective for

teaching vocabualary at junior school,
3. Method of the Research

This research- 13 1 gquantitative
research, The population of this resenrch was
all ztodentz of the eiighth grace students M
SMP Negen 12 Bandar Lampung in the vear
20082000, There were five classes available
at the cighth grade; they were class VIIL A,
claaz VI B, clazs VIO, elass VI 1D, elass

Sl :.l'.lll-g"l.lhl‘-lkn, aaber 2080 Fokume | Nomer )

VIl E in which each class consists of 40
sludents. Since the mesearcher used true
experimental design there were, therefore,
twor classes - an expenimental class and a
comirol ¢lass. The researcher decided that
class VIII A as experimental group and class
VIII B as conirol group by using theoretical
sample. Experimenial group received the
treaiment that was teaching vocabulary
through thematic picture and control group
through explanation. To conduct a try-out
test, the writer would use class VIIIC.

The procedures of this research are
determining the population and sample of the
research, construching the tryout ems,
administering pre-test, conducting the
experiment, adminigtering post-test, and
analyzing the dats. The rezearcher used the
following steps in collecting the data: try owt,
pre test, post test. The instrument used in this
regearch was  multiple-choice test. The
mumber of ilems was 40 rtemy and each item
consists of four options, The 40 items was
taken from the try-out test items. The itemis
were about vocabulary that referred to open
class: conerete noun and verh.,

4. Results and Discussions

To fAnd out whether the objective of the
research could be achieved, the reseamcher
analyzed the {ollowing tests. In pretest, 100%
student gof acore under 63 in contro] ¢lass
and in cxperimental class there are 36
students (94, T%) who gel score less than 63,
There are 2 studenis (3.3%) who get score
misre than 635, From the resalt of the analysis,
the value of the homogeneity test for the
pretest scores both in control and
experimental class is 0.732 (sze appendix
18). It shows that Sign > a (0.782 > 0.05).
Therefore the hypothesis 8 accepted. In
shorl, both classes were equal and the
research could be concluded to both-classes.
In postiest, for control class students scores
lower than 65, there are no students scores
higher than 65, Comparing the data from the
pretest and the posttest from control class, the
result shows thalt the stadents' scores in
eontrol class improve, In the expenmential
class however, the highest score is 90;
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the lowest score 15 65, Beeing the data of the
pretest @nd the posttest scores of
experimental class, the students' scores
increase significantly. In normaliny test, i
could be stated the hvpothesis 15 accepted
both in the control and experimental class,
which meant that the distribution data in both
classes arenormal. Inshort, the data from the
contral amnd experimental classes shows the
values of two tailed sipnificance are higher
than alpha (Sign > a), which meant that the
data from both proups are mndom for mndom
test. The teaching of vocabulary needs a night
technique to be wsed n order to make it
etfectivel. Therefore, the teacher has to ba
ahle 1o clionze (he bast I:u.'||.':-|-|.|l_||_' for & ;urln'irl
stluation, In thas case, the teacher should be
creative to encournge the students (o learn the
vocabulary using the right techmigque From
the result of the research, the o vocabulary
teaching technigues could be mplemented n
teaching  vocabulary, Those  vocabulary
teaching  technigues could  Facilitate  the
students (o Improve their vocabulary
achigvement, Howeever, the two lechnigues
pave difleren| resulls.

Firstly, the msearcher administered the
pretest o both groups. In the conirol class,
the avernge scoro 15 39 42; the highest score
iz B0}, and the lowest score 13, Meanwhile, in
the experimentsl class the average store 18
34; ihe highest score 1z 75; and the lowest
score is 13, From the resulis; the two elasses
had similarity in voeabulary mastery before
they were given trestment. In other words,
the two groups had met the criteria of
equadity level of achievement. Secondly, the
researcher admimistersd the treatments. In
this research, the rescarcher as the ieacher
conducted the teaching learming process
the classroom. The treatment was
admimistered in three meetings. In each
meeting the researcher distnbuled differeni
texts. There are three texts for each meeting
with different topic that are got by students
either i control class oF in experimental
Clans

o the control class the researcher ueed
explanation technique. Ik was done by
explaining them the meaning in Enplish. But

before that, the teacher asked smdents'

opinion about the topie related (o the text as
brainsiorming activity. In this research, the
rescarcher tBaught reading and the focus was
on the vocabulary, It was done by elaborating
the meaning of the texis with the students
The researcher and the students discussed
gbout the texts with some questions to be
answensd,

[Tee tescher started by asking the stodenis
goime quastions “Who have ever pone (o the
zo0? Can you mention animals which are i
the zoo? Do you have favonte animals?, It
was doneto build students’ knowledge to lead
them or make vee of ther prior knowledge
about (e content of the text. Thenthe tepehe;
toeld them aboiit The In:'-r'-ic '.1.'|'|'i|,.'|'. WS E0INE o
be leamt. Next the tescher distnbuted text
entitled “Belicf in Frnendship” and asked
them to read m silence. The teaches
pronounced the words in text and asked the
stedents to repeat. After that the teicher
caplained the text and gave meaning in
English. The rsearchér gave reinforeement
[0 the students by asking some
comprehensive guestions refated 1o the text
and - giving the test, The answers: wero
discussed together by 3 ¢lass. The researcher
did not forget to ask stuwdents' focling after
reading the text and lead them o conclude the
material, As mentioned above, the text was
explained by the teacher in English. II was
done to help students comprehend the text. In
fmding the meaning of the words, the
students did not have to try hard to get the
access of the meaning; they just waited for
the teacher's explination. In this term
sfudents tended 1o be passive. So the meaning
they had gob could not be retained longer in
their memory. Thus, it affected the result of
stugents’ postiest. Hawing fiished with the
text titled “Belief in Friendship™ the teacher
continued 1o the second text titled
“Recréation on the Weekend" in the next
meeting. The way she gave the text was the
same as she introduced the previous text. The
teacher discussed the 1ext with students by
asking them some questwons related to the
text, for example. 1) What is-the text abot?
2. Where do they have recreation’ 3 How s
the fake? 4) What did they bring to stay a

mipht?. Tt was done after the reseaccher




explained the text in English and checked
students' comprehension about the text. The
test which was given during the lesson and
related to the lext was making senlences
using some farget vocabulanes, so the
students not only knew (he meaning but also
the form of the words. In the third meeting,
the procedure of teaching and leaming in the
classroom was still the same as the others.
The ieacher elaborated the text titled
“Oirmduntion Day". The teacher discussed the
text with the students. The students wens
nsked to read text by them selves after being
taught how to pronounce the words in the
text. In the experimental class, the researcher
nsed themaiic picture techniqie in teaching
vacabulury. The treatment was done m thres
meetings and the students were distributed
different texts in each meeting. Texts used in
each meetmg in this class were almost the
came as in the control class; those were
“Balief in Friendship™, “Recreation on the
Weekend”, and “CGiracustion Day”, The
difference from the text in control cless was
there was thematie prcture mn each picturs
which represented the content of the texi.
Similar to the control class, the procedure of
teaching and learning process in the
clagsroom waa still the same. The difference
cnly i the way the teacher explained the text.
[¥ i the control class the teacher used words
m English (o explain the content of the text
and some target vocabularies, in
expenmental class the teacher's explanation
wits -also belped by the picture to make the
students understand and interested inthe text.
Except that part, all the procedunes of
ieaching ‘and learming process inm the
classroom both in control class and
experimental class were same.

Having conducted the research, the
researcher assumed that teaching vocabulary
through thematic picture could motivate
students to read the text and help them o
refain bareer (he new voiabularmes givén
because they could see them in the picture.
By having picture in text, the teacher could
raise amd retain studenis' interest and
attention. However, conducting this
techmigque needed teacher’s attention in
selecting the picture and text that was

Jureal Lamgresiika, Ohrober 2000, Fodumee §, Neowore T

appropriate and suitable for some levels.
Thirdly, the researcher administered ihe
postiest to both ¢lazses. From the result, the
researcher found that in the control class the
highesl seore 18 60; the lowest seore 30; and
the average score is 53.42. In the
experimental class, the highest score 90; and
the lowest score is 65; while the average
score 1s 78.03, Both classes show
improvement in vocabulary  achievement
score. However, students who were taught
through thematic picture technique shows
better result than those who were taught
through cxplanation techmigue. In this
research, the resesrcher used vocabulary test
in the form of objective test. The 1tems tested
were kiken foom the students' reading
material &g stated by Heaton (1991). The test
had four options which were printed in
Enghizh.

The researcher assumed that the result of
posiieat in contral cliss was low becouge the
stadents in control elazs did not have enough
experience i copluring the new target
vornbulones, They jusi got them from the
teacher's explonation. Moreover, some
students did not really find the meaning of the
words by researcher’s explanation. Since the
explanation was taken in English, the
students anly kept silent when they did not
unsderstand what the wacher's explanation
ang did not want 1o take the chance given by
the teacher:to ask the part they feel confused
with. In experimental class however, the
students were provided by the picture 1o help
them comprehend what the text was about.
Picture told sand could convey the meaning of
wonds. That was why i@ was easgier for the
siedents to masler the new Largel
vocabulanes because they nol only heard
teacher's explanstion bui also saw  the
picture, Even of students did not really find
the meanings, they still could find them in
picture, Then they were strensthened by test
that required them o make sentences using
new target vocabulanes, It was i line with
Mation (1990) that if the 1eacher’s aim was to
get learners remernber the word and its
meaning, then it was uselful W find ways of
holding leamers" atlentron and encourneing
them tomakean effort. It might mean that the
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teacher should use any kind of vocabulary
teachine technique which was able o
motivate the students' develop ther swn
VOCRDRAry.

Aboveall, this finding might not show the
same result if this research is conducied n

other places with different critéria of

students. SMPHN 22 Bamdar Lampung is not
one of the favorite schools i Bandor
Lampung. It could be assumed that most
students in thig school are those who have
standard  academic schigvement. It maght
become & problem for the studentz (where
this regearch was conducted ) whether or nof
the teaching learming process used [LIVEZ,
gince they belong tov students with standard
eriteria of junior high school stodents.
J,angu.;li:__r:: ||.:;r.|_|. ir| 1u:|-:1:ir||_1 |-ﬂ:’|:1|i|.j_.: |:l|'-:'r|:|_=':':ﬁ
i_u'[‘u:th;:r LI.]_:'_II wiongld affect the students!
understanding of materials

In summary, teaching voeabulary through
thematie pictore techmqoe gave 8 better
rezult than teaching wocabuliry through
explanation techpique, The students who
were faught through thematic  picture
technigque gained higher soores than thosc
who were faught through  explanation
technigue{ina cerfain condition).

5. Conclusions
Having finished conducting the research

atid analyzing the data, the rescarcher comes
to i miajor conclusion as Tfollows:

These was a sigmificant difference of

wopcabulary achievement beétwesn lhoze
taught through explanstion bechnique and
thematic pieture technique, It could be s2en
from the result of the hvpothesis which
showed that the value of two tail significance
was smaller than alpha (Sign < o, 0,000 <
[3,05), 1t was also supported by the data of the
total increasc of the studenis' score from both
classes. Inthe comtrol class the students' total
increase was 4, while in the experiesntal
class the total incresse gined up o 4403,
This meant that thematie pictore technique
was more effective than the explanation
technigue

In addition, the researcher also hag soame
the minar conclusions as follows:;

Sih

1. Learning vocabulary through
thematic picture technique counld
motivate the stodents. It could capiure
the stiedents” interest and attention.

2.. Learning vocabulary through
explanation technigue made students
did not have to try to get the access to
the meaning, [t could be done quickly
and easily because they got it directly
from the teacher. It might make the
wards were unable to be  refaimed
lomgerin shudents mind.

REFERENCES

Departemen Pendidikan dan Kebudayann,
1905, Kuriklum Sekolok Adenengah
Perrama;  Mata Pélajaraen Balasa
Trgeris, Jakara, Depdikbud

Murcia, Maranne Celes, 1986 Teaching
Enplish as g Second or Forcign
Language, Rowley. Newburmy House

Napa, Fieter A. 1991, Focabular)
Developmerr  SEATE, Yogyakana
Foanisiuz

Fivers, Wilea. 1981, Teachimy Foreign
Langiape SEHls - Secomd Editon. The
Limiversity Chicago Press. USA




y 1 i
Tl 1 .lr.'-_:lrl'\..l.,'i..l L foter Z000 Filuene | Nomar |

INDEKS PENULIS
(AUTHOR INDEX)

Seluruh penulis vang arikel ilmiahnya diterbitkan di Linpuistiks Volume 1 Nomor 1| Tabun 2010
dituliskan pada daftar berikut vang diurut secara abjad dilengkapi dengan nomor, terbitan, dan

hilaman.
Hnsan, B. {1j23-32
Sukirfan, M. {1y 17=-22

Suzanil. Y (1) 45=50
autarsyah, L. A1} 1-8

Wijyanty, M. 1) A5-d4

Yufrizal, H, [Ly8=15




Ancangan  £1) 33 =44
Curnculum [1y1-8
Critical Discourse Analysis

Diversity . (1) 1-%

English Achievemnent

Explanation Technique (1) 45-50

Fossilizanon__ (1) 23-32
Genre (1) 33-14
Input Hypothesis
Interlanguage (1) 23-32
Leaming Styles (1)9-16
Learmners/Stadents (1) 1-8
Measurement (1) 1-8
Menuhs (1) 33-44
Paradigm (1) 1-8
Pidginization (1) 2332
(1) 1-8

Positivism

Post-Positivasm (1) 1-8

(1y17-22

Power Relation

(11722

[1) 916

(1) 23=-32

Sl |'Jr,l_|;_1|u'l|'|'|i.,l i pohicy S0 Fplpme F, Nomor

INDEKS SUBJTECT
(SUBJECT INDEX)

Privses (1) 33=44
Rheme (1) 17-22

Teachers (1) 18

leaching (1) 1-%
leaching Siyles (1149-16
Fhematic Picture (1) 45-50

Theme  (1)17-22
Fransitivily (1)17-22
second Language (1) 1-%
Vocabulary (1} 45-50

Vocabulary Achievement (1) 45-50




Irarmer] Linguintider, C¥roder 070, Fodume . Nowwor |

LCAPAN TERIMA KASIH

Ucapan terima kasih dan penghargaan diberikan kepada para pakar/rekan setara yang telah
diundang sebagai penelash oleh Jurpal Linguistika dalan volume | tabun 2010, Beribout im
ndalah doftar nama pakarirekon setara yang berpartisipasi;

Agus Wahyuds, Pascasarjana, Universitas Bandar Lompung, Lampung
Bastur Hasan, Fakultas Kegwrunn dan Hoi Pendidikan, Universitas Lampung, Lampung
Cucu Sutarsvah, Fakultas Eeguruan dan [mu Pendidikan, Universitas Lampung, Lampung
Emalia Tragiliati Sukam, Fakultas Kegurvan dan Hmu Pendidikan, Universitss Negen Malang, Malang
Eryon, Fukulies Kepunan dan Umu Pendidiknn, STEIP PCE]D Lampang, Lampung
Harpain, Fakulins Kepuruan dan Hmo Pencdidikan, Undversitas Bandar Lampung, Lampung
Hery Yufnzal, Fakulies Kepuruon dan lImu Pendidikan, Universites Lampung, Lampung
Imam Subari, Fakoline Kopurnaan dan i Pendidikon, Universiias Bandor Lampung, Tampung
Muhammingd Sukirlan, Fakultas Eeguman dan e Peadidikan, Universias Lampung, Tampusg
Murfka Witavanti, Fakultzs Kegunian dan lmoe Peadidikan, Universitas Bandar Lampung, Lampuong
Sinung Hendrang, Pascasarjana, Liniversias Bandar Lampung, Lampunsg

Tiaas Fadva, Falualtas Keguraan dan N Pendidilan, Universites Bandsr Lampung, Lampamng

el Susont, Fakolins Kegursan dan llmu Pendidikan, Universitas Bandor Lompung, Leampang




drarrn LivpaiEiite,. C¥ober 2002 Fodnme §, Nowo |

INFORMASI BERLANGGANAN

LEMBAR PEMESANAN LANGGANAN

Nama

Alamat

Kota - Koide Pos
Telepon - Fax. e-mail
Instansi

Pemesanan Tahun Terbitan :

Pembayaran O Tunai [ Transfer

Transler mielilai :

Informagi dapal diperoleh pada :

REDARKSIJURNAL LINGUISTIKA [(JURNAL PENDIDIKAN BAHASA INCGRIS)
Gedung Rektorat Lt 5 Universitas Bandor Lampung
JL ZA. Pagoar Alam Moo 26, Labuhan Ratu Bandar Lampung
Telepon § 721-771331




