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Abstract: The paradigm shift has occurred since more than 40 years. This shift
covers almost &ll Gelds of science. As a tmdition of revolutionary thinking, a
paradigm shifl also ocourred in education, particulardy m language education. This
article contains a review of the process of paradigm shift in 8 communicative
language teaching, namely the shift from positivism to post positivism. This
discussion inchudes eipht aspects of change, among others, Learmer Autonomy, the
essence ¢ Social Leaming, Curriculum [Integration, Focus on Meaning, Diversity,
Thinking Skills, Altemative Measurement, and Teachers a5 Co-Learners

In fact the eighth aspects of paradipm were nol fully implemented thoroughly in
public education, particularly in the field of second language. Educators and other
stakeholders have been trying to understand and implement the change v way of
partial, rather than a hofistic manner. The main parpose of this paper isto show that
this: change (s impostant 1o improve the quality of leaming a-second lanpuage.

Keéy words: paradigm, tesching, second lanpgusge. learners/students, teachers,

curricuhum, diversity, measurcment, positivism, post-positivism

1LLINTRODUCTION

The term "paradigm™ 15 another word
from the word “pattern”. Pattern lommationis
part of the way we seek to create a sense of
our expenence. We ose these pattemns (o
understand the situation, raise guestions,
build relationships, and lead to predictions.
The humag brain is designed 1o genegate and
Twugnj;.-:.e 'p.'..|| lerns :-|:r|1|1-¢ WA |r'||;|.i|r'4_h|.r|rl i, We
hold the opinion that there is no fixed pattern,

In the physical scicnces, the main
work of Kohn (1970) in the process of
paradigm shitt has been said that the change
in a feld of science does nol ocour throueh a
cumulative process phase by phasze, He said
that a new paradign emerged 58 a result of
the tradition of thought thot a sodden
revolation o a particolar professional
COHmMUNILY ocoLs. Substitution invoelves the
adoption of a new view on the pant of
researchers and arthers in the community, [n
the field of language edocation, since the
cirly 1980s, the term paradigm shift has been
uzed as a means of thinkine about changes in
the field of language teaching.

Well-known paradigm shift is in the physizal
soiences, among others, from astronomy fo
the Copernican Molemenian Mewfonian fow
o [om Quantum Physics, Substitugion
paradigm hes also emerged in the field of
social stiences and humemties. When a
paradiim shift appears, we see things from a
different perspective when we focus on
different aspects -.hfﬂwp]mu.mu-:mn LI Gk
lives.

Paradipm shifi tothe 20th century on
1 wide range of vanation can be seen from the
flow stream of positivism to post-positivism
(Merchant, 199Y; Wheatley, 1998)
Awareness of this vast change helps clanfy
the changes that sesur in every figld, Table |
presents @ bricf description on the striking
difference between poesitivism and
posk positivism.

Table | difference betwesn
posibivism pnd post-positivism (Merchant,
1992, Wheatley, | 999),
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Thizs paper docs not aphasize that
positivism  parack
pood. reactions, or other calegones (han i
But we have the oponian that we dre using e
traditional paradigm. As what 5 sal
Einslein, 8 pioneer in the shift from
Mewiomian o quantum physics {quoted m
Zukaw Fast o B v e P 1 9

Faizing o new theory does not mean
destroving pn old buldding and buikd &
skyscraper on op of il But i is meant as
climbing a8 mountam, paming pew  and
spacious landscape, discover an unexpected
relationship between the starting points with
the environment, But the pomt where we
started is still there and still visible, although
sinaller and appears 1o form avery small part
ofour broad view gained from the mastery of
the obstacles on the way fo {he swmmil

pm in cducation is nof

Paradigm shiftin Second Language
Education

In second lanEuage teaching, panidizm
shift has oceurred for maore than 40 years, &5
they are marked by Lomg {(1997) &8 a
revodition, a zhift in low from positivizm to
post-positiviet and  moves 1o behaviorst
|'|-_:_',.'|_':-|-:|'I|,|g:.' nnd owny from the doctrma of
structural linguistics and of cognitive
|1-;-_..-'|_-|11_|I|_|_q~_-. came (o ba called soelo-
CORELIYE and more eontextunl, -based
n|-:::|1:ir|-__l (memming baged) Hn_'_\ Somponent
in thas shillk inchede

[. Focusing greater aitemntion on the role of

LX

L+

leamers in the |eamers gained an external
giimulug. from the emvironment. So that
ihe cemter of attention is shifted from
teachers 1o students, This shifl iz usually
known as the shaft from teacher-centersd
teaching 1o student-centered teaching or
l=aming-centered

Focusing mére atiéntion on the leaming
process produced by learners. Thes shilt
is known a5 a change from product-
oriented teaching to the process-oriented
teaching.

Focusing more atténtion on the social
piuture of learning on the learmer 25 an
inclividoal and not considered a separmale
and decontextual

Focusing more attention on the differences
between learners and considers this
difference i not as & remdoval Prioscess a5 8
aoirie fof El\.’ill‘.'.i:ll:l_: il Baowes, rh.i,_::*\.'h_';[.
aunl |:|'.I|:-r|1.:||:|.-:|=d Thia .~:|1if| iw.' knnwn A5 I|'||.-e
study of individual differences.

. In research and theory formaiion, focusing

more sitenton on the views of inicmal
things in the classreom than simply
assessing things from outside the
classroom, obscrving and asscssing whalt
i3 hoppening there and get invelved in
building a theory aboul that This shifi is
pssocinted with innovation such as
gualitative research that underscores the
subjeclive and affective, paricipant
interma situation and (he wniqueness of
each conbext

In ling with the emphasis on the context of
an opinion appears 1o connect the school
around the world a5 2 means of promoting
hiahistic learming.

 Helping leamers to understand the purpose

of leaming and developing their own
r'\l.a'l'l'lll-l-i!".}i

v Dricntation approach o "whole-to-pant™ o

replisce “pan-to-whole This includes an
approsch that began with o meaningful
whaole text and then help the leamer
undersiand the vanous propedies. (hat
il text 1o funetion, for -:"-.:||||]1|-.! theee

ol '|'|':I:IIJ:"-|..II1.: XL I':h‘:l::lr’.il:il:':'.




%. Ancmphasis ontheimponance meaning
rather than drill or other forms of rote
lenrming

10, A view of learrung as a ifelong process
and ot something to be done to prepare
for exams.

As already mentioned, Second
Language parsdigm shift in teaching &
second language is pant of a broader shifi and
affect many other felds Oprandy (15999)
connects a tendency in leaching a second
language with a tendency in the field of city
planning., In urban planning, people have
tricd to design diversity and leads o the
difference principles. In response, a new
paradigm emerged in urban planning, an
approach "bottom up" who are looking for
the diversity of the region.

Uprandy wrote: Commumicative
approach requires a complexity in planning
and tolerance in the lack of clarity when
analyzing the nesds of stedents and 1eachers
1o desipn meaningelil activities 1o mest those

needs, Appropriate solution and position of

the materials and teaching deductive based
audio-lingoal texts such as the gramsnars
translation and it syllabus are no longer seen
as somnething that g seagitiveto the noeds and
interestes of stodents (learners).
In urban planning, people already think
Based on what 1 required by residents of the
city, such a5 secunty ond ownership within
the "population-oriented ciby™ This is in
accordance with the teeching of sccond
language with an atmosphere of hope for
facilitating when students are willing to bea
the risks, admit mistakes and help cach other.

Eight Changes as Part of Paradizm
Shifts in Lanpguage Teaching

Paradigm shift in sccond language teaching
oyilined above have jed (o proposed changes
in terms of how teaching was organized and
concepluilized a second language (Richands

and Rodgers, (2001). Selection of eight of

iheze chapges 15 due 1o the elfect of those
changes in the field of language teaching,
Eighth changes are.

|. Leamer autonamy

2. The nature of social leaming

S Dinennkeeide, Ofrahae W0 Falueae ) Keorpor [

Y. Curricalum integratbon
4. Focusing on the meamng
5. Diversity
tv. Skills thinking
T, Allermative measurement
%, Teachers as co-learners

The eight aspects of the change are
niry amd the successful mplementation of
one part of it will depend on the successful
implementation of the othes

1. FRAME OF THEORIES
1. 1. LEARNERS AUTONOMY

[.eamer autonomy 18 defined as self-
regulation {(Vyvgatsky (1978), To autonomy,
fenmers need to have some choices abai)
what and how the curicalum will be weed
nmek. ok thal time - also, they should feel
responsible for the process of learming and
other learmery intersct as friends, Avtonomy
also means that learners are sware of the way
they study, so thev can take advantage of the
strengthe and overcome weabmesses. In this
regard, intansie metivation is imporiant in
learner autonomy, Teachers are no longer
bearing all the burden of ¢lassroom
problems. A Form of democragy emerged in
stushents with aset of nghts and obligations 1o
the precess of leaming.

Relationship with the broader paradigm
shifi.

I'he concept of leamer autonomy in
accordance with any shift in second language
teaching paradigm. for emphasizing the role
of learmner mnonomy, noel the mole of the
teacher, Secomd |.'|l;|E|.r.:|g|: |-|;.7.|;|-.|1i|;|gI minre
crnphasis on process than product, and
encourge students to develop their leamimg
process and see thot learming 15 a lifelong
process,

Implications of the class.

Many of the implications for second
luiguange teaching come from the concept of
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learner aulonomy. For example;, the
implementation of small group disciEssions
of i pairs s the cmphasis of learner
sutonomy  [Macaro, 1997), Learcnier
autonomy 15 much msunderstood as self-
learming without involvement of other
leamers. By waorking  toeether with their
mends, the learners tried (o leave the
depemtence on the eacher. Warking eroups
will elpstudentsto b bd a leaming resource
center because they had help fromchis foends,
not just from teachers.

Extenzive reading i= one form of leamer
sutonomy. [n this regard, loarners choose
|'-i'.'|éi'.'.!.1 miaterals that match thear iilEresls
arid abihties, I o '.'.|.|.|.|L'|::|I r-;'.-|-,|ir||_5 r|1i|:-.-_'ri:||'.
and then she felt less fif, be cantake any other
materinl which 15 more approprinte &nd
betier. With this power they can develop an
appreciation for the pleasure and knowledge
gaincd from reading, reading is consideradas
a lifie habit

Criher forms of aonomy which is an
independent issessment. His undenstanding
15 that leamers develop their intemal criteria
of the guility of ther syork, not just
dependineg on external asscssment, which is
often done by the teachers, the only
determinant of their strengihs  and
weaknesses, By developing infernal eriteria,
enabling learners 1o make decisions based on
mnformation they can about how to plan next
learmng. With these leamers are no longer
watling for the teacher to say how well they
have done something and what it takes tor the
next achvity, Incthis regand, learners will feel
able to play abigeer role in the process of
leaming.

2 2. NATURE OF LEARNING IN
SOCIAL INTERACTION

Enowledee and thoughts do  not
come (o us individually, But, supposing,
there is no sub-atomic particles without
interaction with other particls, Stadéats leam
through interaction with the environment,
and key charactenstics of that environmend

are the people who cometo inleract, People

are not only included this group of teachers
who usually know more aboat the program
lessons. Students can also learn from his
friemd -and also by (eaching others less
fortunate, With second language, students
can be expected with friends in the speaking
and writing.

Relationship with the broader paradigm
shili

Learmmg a5 o -socinl activity |5
asstcinted with some aspects of & paradigm
shift. With learner autonomy, leaming from
sl with others places the learner -at the
center of aitention, offenng them a way to get
more rights and réesponsibilities in the
process ol learming. The process is also
siressed, leamers do not only show the
answer to each other, bul they explain kow
they nrmived at that answer

Implications of the class.

Activities® groups become very
common in second language learning
(Oeford, 1997, Co-operative leaming offiers
many opinions o show case some of the
issncs, One issue is the weaching skills of
conperntion, such ns refuse politely, ask for
hetp, etc.. This skill is very impornamt in
language teaching, cspecially for the

continualion of academic careers.
LA CURRICULUM INTEGEATION

Currculum integration mlention is
o overcome the problems of o student fo
learn one :-.-L|.|!||-|l~:'.‘l [L'I.I”I.'El\_'l i e ?un-:n;].
finished reading the text and then ge o
another class, began reading the text books
apain and started (o leam ansther lesson, If
many subjects are faught a5 a unity, then the
learmner will have the opporunity o see the
relationehip between the fields of studies. By

identidfyving these relaticnships, the leamers




develop a -sirong understanding of
instructional materials; a goal o leam &
desper and grester abihity to analyze
situations with o holistic manner.

Belationship with the broader paradiem
shifi.

Eey relationship between the
integration of cumiculum and thers 5 a
paradigm shift in the concept of secomd
language leaming: departing fromn a large
part (o the part of small or birge 16 small, and
il from 4 small pad o the large part. For
example, m history lessons, they leamn key
events, cheracters, and movement. [n nanaral
geience claszes, i other periods they discuss
soigntific discovery, In languape classeés, in
different gemesters, they study Titerniure of
the period, Sooa litle work 15 done to build &
legrnmg  melationship. Learners, thus, am
losing the opportunity to understand the
comtext.

In second lanpuape clasies, siudents
may read abeut ome topic, listen (o
converdgations on different topics, and wnte
it another topic. Thus, they not only lose
comnection belween Innguage closses and
subjects, but also fhe cross comelation
between different aspects 15 oot buill,

Implications of thie class,

The concept of " language across
curriculum” offers one rouwe lor the
implementation of curdculum  integration
(Chamot & O'Malley; 1994}, His
understanding = that linguistic - ability s
impaortant for learning in all lsarming areas.
L.eamers cannot understand thetr textbooks if
they erz weak 1n reading skalls. Furthermore,
tell students to write, even in math clags, wheat
they understand, what they donot get offered
a good way 1o decpen the learners'
competence in a subject, Insecond langeage
learming, teaching concepd based on content
shows aclearexpmple of the implementafion
of curricalum integration (Shrum & Glisan,

=i

Sl Lingaistabe, Okrafer 2000, Falvme £ Mooior

2000). Teaching Indonesian languape for
special purposcs is a part of the curriculum
miegration. Suppose a group of stranpers
hotel workers, lenmn Indonesian language for
hespitality purposes. In addition they learn
the language they also learn other things
associated with work in the hatel through
Indenesian.

2. 4. FOCUS ON MEANING

Research within cognitive
peycholopy tells us that we leamn best when
we connect and store information o a
meaningful unit. While the drill technique
and rote leamming could be uzeful for shon-
term, Jong-term leaming and leaming
requires leamer’'s expansion (o focus on the
meaning of the language they use, In teaching
a seoond fangoage, the meaning must be
understood in terms of the text word for ward
and az a whole and the mesning of certain
topics and events of student life. As Richards
& Fodegers (2001 yunderlines that "Languaee
ig the systemofuttering meaning”

Relationship with the broader paradigm
shifr.

Behavionst psycholegy emphasizes
that one size suitable for all leaming, So,
someething Galled the organism (creaturc) can
learn without going through the mesning,
why not tor be the best way o leam for
hurmsans. On the other hand, socio-cognitive
pevchology  stresses -that paople leam to
coteponze new information with existing
kowledee 50 that Femming becomes a key
rofe In oshaping  the wmiis. Presepts dn
objective meaning to learning and allow for
careful thought,

Implications of the class,

We can see many examples of this
paradigm shift in language classes interms of
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emphasis of meaning. In a8 communicative
languaee teaching, the focus is on the use of
languaee (languaere use), not in the use of
famgnage (languape vsage). Thus, Auency,
not accuracy, 15 the first poonly. For
example, when teachers inbersct with
cludents. or when =tudentz  interact with
others inlerdoeuinr 2 advized (o focus on
mesming tather than cormecting the ermor
immediately. Fesdback 1 use is still
imyportant but nod the maum prionty | Richards
& Rodgers, 20011 ).

2. 5. DIVERSITY

The variety has & diferent meaning,
One: of the meanings lies in the fact that
different students will give a different
meaning o the mibmmation and the same
event (Brown, 1994), Another aspect of
diversity in a second Innguage 15 to inelode
the diversity of sludents in ciass m termes of
background, such as ethnicity, religion,
socul class and first Ianguage, sex, level of
achieverment, leaming styles, ntelligences,
and leamimg stratepes. Takime advantage of
this diversity 13-a challenge

Relationship with the broader paradigm
ghift.

The keoy primcipel of stodent-
centered teaching 6 1that every studetl 1
different and 2o effective teaching (akes into
account these differences. In contrast, the old
paradigm tries to include all students in an
emvironment, one =ure fitsall learming (8 one-
size-fits-all leaming), diversity s scen ns
obstacles that must be forgolien. In the
current paradigny of diversity among students
15 ot secn as a bamer, but power,

Implications in the Classroom,

e concept of multipie intellipences ag
a Sesond |'.|'.'|!_'l.|;|.'7'|_' I:l.":r_'||||.|:_' underlines one
{orim .'_||' |'|-|1.'r_':.=u|:_:|' amoeng el ey,
Intelligence 5 no longer viewed as a uni
dimensional construct, But intelligence hos
many forms and even in certmn intelligence,
The implications of this thinking do not mean

f

that students should be given an 1) test witha
new multiple-intelligence and placed in
different classes based on their inelligence
profile. The implication is that teaching
should be differentiated so that n eedain
units at differemt ttmes each student pels a
pond agreement with the iniel h pence that
they develop

1. b THINKING SKILLS

In the previous section mentioned
that the strategy of the learmer as an cxample
afthedifferences among learmers. Among the
strategy required students to obimn and use
them are things that are bevond the
imformation §|'1.-'E.r| ard ey wlplize and -:|='1.-'|'|4_|-;|
their hij_;htr--:lrdcr |.|'I:i:|1kiILH.‘GI\”.I.'.'.\,-'JIRI.!I koW
as creative and crbcil thinking skills (Foul,
995, Foday, thinking skills are considered a
very important part in education, becanse the
information easily awvailable, so than
unpartant work 15 o nse mformation wisely

Relationship with the broader paradigm
shifi

[he concept comes from the
paradipgm of thinking skills with some
understanding of Second Languape
leaching, First, thinkmg 15 & process and ifs
emphasis on the quality of that process, mther
than just on the quahiy of the products of the
process.  Another  relationship: between
thanking skills with this paradigm 5 that the
autonomy of the leamers are idroduced 1o
epcourage siudents o connect  language
learming they are doing in school with the
owside world, These clfons led to the ea
that leaming is not a collection of hets 1o
keep in mind the composition of Tow, but the
purpase of learming 1 achools 15 0 apply our
knowledeo io create a betterworld,

Implications in the Classroom.

M any effors are being made to unify
the thinking in the cormiculum and o large
amount of material available for it (Halpem,
[O0T). At the very least, the moteoial fos
eaching . higher-onder thinking 18 - being




sought. Grroup activity 5 bencficial for
second language lcamers to acquite and
utilize thinking skills, as they have 1o tesch
her Tnemds, give each other crticism and
commient on other people's opintons, and
formulate plans fortheir group (Ayaduray &
Jacohs, [997),

1. T. ALTERNATIVE ASSESMENT

Like other paradigms. Second
Ianguage teaching haz developed
expoctations about what students noeeded to
lgam fo mprove Fluency, social feasibility,
and thinking, and not just accuracy. Second
Lenguage BEducgtors have also developed
tools 10 measure student leamning. For this
pUrpose, o new assessment instruments have
beeti developed to complement or replace
tradifional  instruments using mulliple
pptions, frue-false, and grain fields empty
and the fxus accuracy, prammar, and [ower
order thinking (Wiggins, 1998). These
ARSCRATHENL INSETUMEEnts Iy o portray mdre
closely real life conditions and invelve
thinking skills,

Although these mstroments arcofion
more Hme-consuming  and expensive, and
less relioble o terms of scoring consancy,
this instrument was gwarded bectuse of
dissatisfaction traditional evaleation models
are blaned for not being able 1o capiare vital
information- aboul  competency of  their
second  Iinguase. Althoueh students must
take slandardized tests with o large scale,
Judgment alternatives can help them 1o
prepare for this {Wiggins, 1998) because the
purpose of (he allematives measurement is
ot only measuring; the purpeose 5 dlzo
teaching,

Helationship with the broader paradigm
shift.

Mew paradizm toexplain this chanpe
i some respects. First, the emphasis - on
meaning, rather than the form underlines a lot
of new assessment instruments. Second,
many alternative evaluation methods, suchas
“think alowd profocal”, steking o examime

Sparman .r.li.l_l,!_.'rlfr.'l'd. (Mrader MR Walwine §, Nosaor J

the process, Thirdly, the understanding of the
nature of social leprming has led to the
in¢lusion of peer assessment and the use of
grroup work: in the assessment, the Foarth, in
terms of maintaining the autonomy of
leammers, siudents are more involved, o
understand how they will be astessed, from
the judgment by a surprise and even within
this paradigm of students are participating in

nEsessments.

Implications of the class.

Shifting standards that have been
described, also affect the: assessment.
Standlard bridee the two arcas studied
Content stmndards describe what students
need to know and be able to perform, while
the performance standards, how well the
siadent shoukd be able to do something
Philips (15999) connects with the standnrd of
siudent=centered teachimg. The mmun shifi
that contained m the standard  réquires the
tegcher to focus more on what students
lesrned; not just ‘what  they teach.
Competency-based language teaching
(Hagan, 1994) has tried to Link 1o any aspect
of Second Language Teaching assessment,
fiiE uI:lll:l.I:ﬂE, miake juﬂgrnunh: I|J.-'||I_|_1: n Opeen
process fo produce aulonomous learmers by
pllowing studenfs to understand and have
inpuk on what they value, and the assessment
focuses on "life skills™ and his rolo in secicty
o make teaching meore meaming ful, directed
ied the measuremcnl will be more
meanngial,

Pontlofio offers & media award from
looking at the process students” writms, With
portiolio, studemts collect writing they had
done during the stody including early dmfis.
Then they analyze their writings fo
umderstand the progress they have done.
Then they chose theirwriting as v gather as a
collection that shows the direction of
Wil

L4 TEACHER AS CO-LEARNERS

The concept of teachers as Co-
Learners menns leachers leam together with
siudents. This relates 1o what has been
mentioned before about asking questions thit
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gafierate more than one good answer and the
real task is complex. Because the world is
complex and alwavs changing, lifelong
|carming 15 impartant.

Relationship with the broader paradigm
shifi.

Based the old paradigm, teachers arc
workers whe have o be Tsupervised" by
experts, usually from a university or
poverniment agency that 1z relevant, to ensure
that learning objectives are being porsaed,
and students do something that aceomling 1o
the puidelines recommended. Teaching can
be viewed sz a skill that can be leamed
threugh the smallest parts ofa lesson plan o
how to aske When these skills- have been
learned, the teacher i eligible to teach. In
second langusge teaching, approach is
viewed as an exercise. Flowewver, tle
paradipm 1z now léoking o the teaching
leaminz a5 a social process thet involves
sgtudents who are co-consiructors of
knowledge who is active with his teacher,
Teachers of this kind are regarded s a
Facilitaor and & friend tostudy with siudents,

Implications of the cass.

Teachers feam a second language as
a friend has many fomms. For example, when
sidents do extensive. reading, - classroom
teachers do not watch or use the nme Lo
correct the paper work, But they do the same
thing; reading abook and share with studeni=
about what idesz and feelings that arize from
reading il When siudents write, teachers
write about the same kind of wriling and give
teedback on receving feedback from
stadents. Just like if students do with
portfolio. assessment, teachers cam also wse
portfolio a5 2 ool bo assess -jearning

3. CONCLUSION

In this paper, we have to inform
second  lonpuape teaching to se= the bip
picture approach to change in our professon,
It has been explained that this change can be
started from -a fundamental paradigm smft
towards in second lansuaee leaming.. By

observing these shifts apd to find
relationships between some changes in our
field, these changes can be better understood
Thoz, more imiporiantly, by trying to
implement chenges in o holislic manner, the
chances of success will be increased.
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